Competency profile for Master's degree programmes – template
This template should be used in the initial phase of programme development. A programme's competency profile is defined as what a graduate from a given programme must know and be able to do as a result of the programme's overall learning process. The competency profile specifies the overall framework for the programme's teaching activities and forms of examination. The competency profile is described in terms of knowledge, skills and competences and must refer to the Danish Qualifications Framework for Higher Education level 7, which covers Master's degree programmes.
Describe the purpose and academic profile of the programme, including its labour market relevance and impact on society:
	Academic profile. Here the central themes and questions that the programme deals with are formulated, and possibly the societal and labour market relevance of the programme. Typically, types of knowledge (research-based, practical), possibly methods that characterise the programme and levels that are being worked on (especially if there are also international, global themes) are mentioned. Some profiles have a normative aspect: What are the problems that the programme is working with solutions to, and from what angles, with a view to what?

	



State the specific learning objectives of the programme in bulleted form and divided into knowledge, skills and competences (The Qualifications Framework's overall learning objectives for Master's level are listed for inspiration):
	Knowledge. Persons obtaining degrees at this level:
· Must possess knowledge of one or more subject areas which, in selected fields, is based on the highest international research within a subject area. 
· Must be able to understand and, on a scientific basis, reflect on the knowledge of the subject area(s) as well as be able to identify scientific issues.

	
· 


	Skills. Persons obtaining degrees at this level:
· Must master the scientific methodologies and tools of the subject area(s) as well as master general skills related to work within the subject area(s). 
· Must be able to evaluate and select among the scientific theories, methodologies, tools and general skills of the subject area(s), and set up, on a scientific basis, new analysis and solution models. 
· Must be able to communicate research-based knowledge and discuss professional and scientific issues with both peers and non-specialists.

	
· 


	Competences. Persons obtaining degrees at this level:
· Must be able to handle development-oriented situations. 
· Must be able to participate in discipline-specific and interdisciplinary collaboration with a professional approach.
· Must be able to acquire new knowledge, skills and competences related to the profession in a structured context.
· Must be able to independently take responsibility for their own professional development and specialization.

	
· 



Competency profile for Master's degree programmes – guidance
This guide is an edited version of the guide 'Introduction to Competency Profile and Learning Objectives' (Rienecker and EAE, 2021). The purpose of the document is to guide Head of Studies, Study Directors, Study Boards and programme development teams at CBS in the process of developing and revising competency profiles for Master's programmes with a scope of 75 ECTS and 120 ECTS, respectively.
The competency profile and its target groups 
A programme's competence profile is defined as what a candidate from a given programme must know and be able to do as a result of the programme's overall learning process. The competence profile is part of the programme's study regulation, which sets out the overall framework for the programme's teaching activities and examination forms. The competency profile is divided into knowledge, skills and competences and must refer to the Danish Qualifications Framework for Higher Education level 7.
Target groups, possible readers of competency profiles and study regulations, should be thought of as: 
· Employers of graduates from the programme 
· Current and future students 
· Current and future educators  
· Censors
· Study administration
The competency profile serves as a bridge between the academic content of the programme and the expectations of the labour market and wider society. It should be understandable to external readers, including employers and prospective students.
Alignment in education
The competency profile sets out the overall learning objectives and academic identity of the programme. In descriptions for the individual activities (courses, project work and other learning activities), the educators state the specific learning objectives, activity and assessment forms. The competency profile and the course descriptions must mutually reflect each other – this is called alignment (=conformity).
Strategic dimensions for Master's programmes at CBS
Strategic dimensions for Master's programmes at CBS
CBS’ strategy and strategic initiatives should be considered when formulating the competency profile. See CBS strategy, which describes the overall strategy and the current strategic focus areas at CBS. 
Nordic Nine as an Integrated Dimension of the Competency Profile
CBS’ transformative capabilities framework – the Nordic Nine – must be integrated as a core dimension of the programmes’ competency profiles. These capabilities reflect our ambition to equip graduates with more than deep disciplinary knowledge but also the values and skills needed to navigate and contribute to a complex and evolving world of the 21st century. These capabilities should be meaningfully integrated into the academic content, supporting the development of both disciplinary expertise (in Danish: uddannelse) and broader personal and societal responsibility (in Danish: dannelse).
The competency profile should clearly articulate how the programme prepares students to approach professional tasks with sound judgement, analytical thinking, and a readiness to act responsibly and reflectively in society.

[bookmark: _Hlk199243758]Research-based education and teaching 
CBS's programmes and teaching are research-based, and the desired academic level and independence level of the students must be considered when formulating the programme's competence profile. Later, specific teaching activities must be specified at the course level that support students' acquisition of research-based knowledge and their participation in research-like activities. 
Taxonomic levels in competency profiles and learning objectives 
Knowledge, skills and competences in the text of the Qualifications Framework and in the curricula and course descriptions are built around taxonomic levels, i.e. a ladder of learning objectives, with knowledge at the bottom and advanced competences at the top. Each stage is a prerequisite for the next, so it's not possible to skip levels. There are different taxonomies for learning, where the SOLO taxonomy (Biggs & Collis, 1982) is used at CBS. Alternatively, Bloom's taxonomy (Bloom, 1956) can be used. 
Graphics of the two taxonomies can be found at teach.cbs.dk. In the table below, we reproduce examples of competence verbs from the SOLO taxonomy and Bloom's taxonomy, respectively, which can be used for the specific formulation of learning objectives for a programme:

	SOLO-taxonomy
	
	Bloom's taxonomy

	The five levels of learning and understanding:
	Competence verbs:
	
	The six cognitive levels:
	Competence verbs:

	5. EXTENDED ABSTRACTION

	Theorise, generalise, develop, put into perspective, present, create
	
	6. CREATE

	Adjust, construct, combine, develop, design, improve, present

	4. RELATIONAL

	Compare, explain, analyse, conclude, apply, solve problems
	
	5. EVALUATE

	Assess, compare, explain, evaluate, interpret, conclude

	3. MULTI-STRUCTURAL
	Classify, describe, discuss, recite, illustrate, estimate, outline
	
	4. ANALYZE
	Distinguish, assume, categorise, compare, deconstruct, show, extract

	2. UNI-STRUCTURAL
	Remember, identify, recognize, name, initiate, implement simple procedures
	
	3. APPLY
	Use, develop, modify, solve, organise, test, generate, process

	1. PRE-STRUCTURAL
	-
	
	2. UNDERSTAND
	Explain, illustrate, demonstrate, classify, compare, reformulate, elaborate on, exemplify

	
	
	
	1. REMEMBER
	Describe, mention, reproduce, account for, acquire, identify, define, repeat, recognize



Formulation of overall learning objectives 
The formulations of learning objectives in the competency profile focus on the student's learning and competency acquisition - and demonstrations of it. In contrast to the general text about the purpose of the education, the focus is thus not on what the course/activity "teaches", "aims towards" or "provides" or similar formulations that may describe teaching, but not necessarily learning. 
Learning objectives are formulated: 
· Clear and understandable (technical terms can be explained with a Danish synonym) 
· With the use of active verbs (e.g. 'explain' rather than 'understand' – see the tables of competence verbs above) 
· Examinable and documentable (what needs to be demonstrated through which products/processes?) 
· Preferably with words from the Qualifications Framework's level 7 and from taxonomies for learning (signaling which taxonomic levels the activity is particularly aimed at) 
· Not too detailed or many (as a rule of thumb about 3 learning objectives within knowledge, skills and competences, respectively)
Assurance of Learning (AoL) – measuring learning outcomes
Selected, Nordic-Nine related compency goals are used to assess to which degree the programme has enabled the students to perform towards these goals. This is measured as part of Assurance of Learning (AoL), direct measures. When the programme’s competency profile is formulated, the measurability of the competency goals must be considered. Assurance of Learning is about assessing the students’ learning outcomes to quality assure and develop the programme to optimise its delivery towards making the students able to realise the goals set in the competency profile.
Progression in learning objectives
Progression means a development, which is not necessarily gradual but sometimes more stepwise or circular. Progression can be thought of both in relation to the learning objectives of the BA programme, and internally between the semesters of the Master's programme. Progression can take place in the following dimensions: 
· The substance (quantity, nature, complexity, new topics, methods and approaches are introduced) 
· Knowledge, skills and competences (at high and increasing taxonomic level) 
· Methods (new, increasingly complex and with increasing autonomy/responsibility) 
· Compared to the learning objectives of previous levels 
We distinguish between horizontal progression (that the elements of the programme complement each other in breadth), and vertical progression, here understood as the Master's programme building on the learning objectives of the BA programme and also pointing forward to the professional functions of working life. New topics and methods do not always represent progression in the sense that more complexity is built on top of an existing foundation, but can instead increase breadth, and this relationship can be taken into account.
[bookmark: _Hlk200010105]Master's studies of 75 ECTS and 120 ECTS respectively
Both 75 and 120 ECTS Master's programmes are expected to meet the Qualifications Framework's level 7. However, their scope allows for different levels of depth and complexity, which can be reflected in the competency profiles. For this, the spectrum of the taxonomies of learning described above can be useful. 
The 120 ECTS programmes typically allow for:
· Greater breadth and depth of research-based knowledge, often through extended thesis work or elective components.
· More advanced methodological training, including exposure to a wider range of research methods.
· Higher levels of academic independence and critical reflection, progressing to the top levels of SOLO and Bloom's taxonomies.
· Stronger interdisciplinary engagement and complex problem-solving, preparing students for broader professional functions.
· Deeper practice orientation, where applicable, especially in programmes that include applied projects or internships.
In contrast, the 75 ECTS programmes may focus on achieving higher competencies within a narrower academic scope and with a more immediate labour market orientation.
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